A resource pack to support autistic children
to understand the perspectives of others
during and after Covid-19 related
restrictions.
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We have developed this resource pack to allow you to work with your child or student on social skills
that may be useful at this time
i)
ii)
iii)
iv)

Describing social perspective taking
understand the role of social perspective taking in navigating our social interactions
planning to focus on relevant social skills
some activities that might help

The information and tools included will support children of different ages and skill levels.
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Social Perspective-taking

What is social perspective-taking? Social perspective-taking is when we use
various strategies to work out other people’s points of view as well as what they
are thinking and feeling. It is when we place ourselves in another person’s shoes
and try to see the world from their perspective. When we engage in social
perspective-taking we realise that others have thoughts, opinions, feelings, and perspectives that are
different from our own. We can also take into consideration the context that may have influenced
their perspective. Social perspective-taking can help us to understand why a person is behaving a
certain way, increase social harmony, improve cooperation with others, decrease stereotyping,
reduce prejudice and encourage conflict resolution. Obvious examples where we use social
perspective-taking include listening to somebody’s story and being sensitive to another person’s
feelings. However, social perspective-taking can also include understanding our audience’s level of
knowledge of the topic at hand, being aware of the listener’s interest levels, and predicting other
people’s behaviour.
Social Perspective-taking and COVID-19

Social perspective-taking is particularly important given the current pandemic, particularly when
thinking about following public health guidelines. For example, it is possible that we might see others
acting in a way that is contradictory to the public health guidelines and immediately. This is not
something that we can control and we may feel uneasy, angry or anxious. Social-perspective taking
helps to remind us that people can be in the same situation as us but experience things differently and
may behave differently as a result. It can also help us to understand that we are not in control of other
people and their actions. However, we are in control of how we respond and how we understand the
people around us.

Why is social perspective taking important?
Autistic children may find it challenging to understand the social world around them. Socialising and
connecting with peers and others is so important. Perspective taking skills can enhance this and help
with social interactions, foster connection and make the complex social world easier to navigate.
Remember, social perspective-taking is much like a muscle that can be strengthened the more it is
used.
However, please note that this resource is only likely to be useful if you have observed that
perspective-taking has caused notable problems for your child/student. It is important to be aware
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that it is easier to improve specific situational difficulties with perspective-taking than it is to tackle
perspective-taking in a more generalised way. While many autistic children may not engage in
perspective-taking, it does not necessarily need to be made a high priority unless you can identify
specific real-world difficulties that it is causing your child/student. If specific challenges can be
identified that are a result of difficulties with perspective-taking, then the exercises we have included
here might help.

Remember to practice these exercises in short spurts of time to avoid your child or student getting
tired or bored of the activity. It is also important to exercise a common-sense approach to learning a
new skill - it can be difficult to adapt to change and if they are already busy learning other new skills,
you don’t want to overload them!

Addressing Perspective-Taking

Aim: to learn about how the mind works, how to build relationships, and have more positive
interactions and relationships with others.
Readiness: This is for the benefit of the child/student, who is ready to work on perspective-taking in
this situation. A child may be able to identify these benefits and targets themselves so that they have
as much input as possible.
Steps to take:
1. Firstly, it is important to be specific about the behaviour that is currently causing problems
for your child/student.
Why do you think your child/student needs to improve their perspective-taking skills? What
behaviour or incident was it that alerted you to this issue? Be specific! You can get your
child/student involved in this, and they can even be the one to identify a difficulty they are
having if they are old enough. The behaviour that is causing the most trouble is the one that
we will target.
2. Find out more information.
Consider who is normally there when this perspective-taking difficulty occurs. Where does it
normally occur and in what context? Eg. during a conversation, when taking turns, etc. How
does your child/student normally react, and what reaction would better serve them?
3. Next, choose the learning activity!
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Your child/student should get as many real-world or simulated opportunities as possible to
practice their perspective-taking skills. Simply telling them what to do in a situation is unlikely
to yield any changes. Instead, teach and practice the changes with them! This can be done
through role-playing first and then practicing in real-world situations.
4. Evaluate the effectiveness of the activity
Did it work? Has the behaviour that you targeted changed? If not, can you think of any reasons
why it didn’t work?

Resources
We have created:
● a planning and review tool for you to get started
● some sample exercises

On our website you will find other resources including this document on Understanding our Emotions
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Supporting social skills
Use the information that you have documented about your student to choose at least one skill to focus on
Who am I?

What are my skills?

My name is:
My favourite items / activities are:
I most like to spend time with:
Usually I communicate by:
What social skill will I work on? E.g. turn taking, listening, identifying What support will I need? Please identify strategies that might help your
emotions, expressing emotions, understanding motivations
student e.g., visual supports, modelling, role-playing

How did it go?

What will we do next?
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Some suggested activities for increasing Awareness of Other People’s Perspectives

Here we have some examples of activities that you may want to engage in with your child or pupil.
Not all might be suitable so using the planning tool, think about what you are trying to achieve, what
the child’s skill level currently is and if one of these activities might be suitable.
1. Talking about Feelings
During play with your child/student, discuss and name feelings relevant to the situation. Improving
your child/student’s emotional awareness and vocabulary is a good first step towards better
perspective-taking since we often use our own experience as a starting point to understanding others.
Point out when another family member is feeling sad, angry, happy, etc. How do you know that they
feel this way? Point out the signs. Discuss with your child why they may be feeling this way. Make sure
to get them thinking and ask for their perspective! You can also point out your feelings in different
situations and explain to your child/student why you feel a particular way.
2. Play and Conversations
Researchers have shown that how you interact with your child/student can help develop their
perspective-taking skills. Sometimes when people talk to autistic children and teenagers, without
realising it they reduce their references to the thoughts and feelings of others. This is understandable
because we tailor the way we talk to other people based on how we perceive their level of interest or
understanding. However, it is important to consciously try to overcome this tendency, so that autistic
children and teenagers have the opportunity to learn perspective-taking skills. All members of the
family (including siblings), teachers, and professionals interacting with your child/student should be
aware of this.
The type of language you use when interacting with your child/student can influence their
perspective-taking. When you emphasise the cause and effect relationship between different things,
it helps your child/student to understand the relationships between them, e.g., “John was jumping up
and down. I think he was excited.”
This is a key element of perspective-taking. Interestingly, it has also been found that reflecting on past
events with your child/student helps them to strengthen the mental relationship they have between
themselves and other people, an essential element of perspective-taking. Reminiscing on some shared
funny memories or fun times with your child/student might help them to develop their perspectivetaking. Also, perspective-taking can be improved by asking and answering open-ended questions in
conversation with your child/student. This helps to build knowledge and facilitates in-depth
discussion. Ensure the conversation is not one-sided; a good conversation always involves two people
and so an element of taking turns is important for this. Conversation starter might be
● Do you remember when....
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●
●
●
●
●

Who was there?
What happened next?
How did she/he they behave?
Why do you think they did that?
What would you have done?

3. Observe Interactions - TV, books, in-person
A good, low-stake, way of practicing perspective-taking exercises is by getting your child/student to
express their perspective on a TV character’s behaviour and motivations. Particularly emphasise the
relationship between the character’s behaviour and their motives. Firstly, point out what it is that you
noticed, and what you think it means, e.g., “I noticed that the character Emma stopped talking to the
rest of the group and started crying. I think that this was because she was upset that she was not
invited to the party.”
Even if your child/student does not seem interested in elaborations or clarifications on the mental
state of different characters, you can still provide them because it will help develop perspective-taking
even if your child/student is currently disinterested. Then ask your child/student some follow-up
questions to explore that character's perspective. Why did they behave that way? What could they
have been feeling that would have made them act that way? Why do you think they felt that way? If
your child/student’s perspective-taking improves, you can even refrain from sharing your perspective
on their behaviour initially, and just let your child/student explore why the character may have reacted
that way.
You can even ask your child/student to replicate the feeling of the character from the TV show - eg. if
the character was angry, ask your child/student to make an angry face. Reading to your child/student
is another fantastic opportunity to broaden their minds and introduce them to different perspectives.
When the characters in the storybook encounter different situations, you can similarly prompt your
child/student to explore the character’s perspective. This can also be done for youtube videos,
observing sibling interactions, etc.

4. Group Interactions
Group interactions can be an effective way to practice new skills. Group situations naturally present
opportunities to consider somebody else’s perspective. This can include listening, coming up with
thoughtful responses, considering another person’s motivations/intent (whether they are good or
bad), using prior knowledge of a person to contextualise what they are saying, predicting other
people’s behaviour, turn-taking, etc. At home, you can use the dinner table to practice perspectivetaking with the family. In the classroom, small group work can be used to practice perspective-taking.
You can also discuss socially responsive comments that can be made in different situations.
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Some tips:

1. Teach your child/student the social rules that apply to common social situations (e.g., if everyone
else is remaining two metres apart in the queue to the checkout, then I should too). This is an
example of how your child/student can look to those around them to work out the appropriate
behaviour for a situation that they are not already familiar with.
2. Applying social rules accurately takes plenty of practice so it is important to get involved with your
child’s social learning. In the real world, it can be difficult to accurately judge the most appropriate
time to say something, so even once a child/student has learned a social rule it is worth practicing it
plenty of times. This ensures that your child/student can implement the rule in a socially smooth way
and they understand the context in which the rule should be applied.
3. Give plenty of praise when you see your child or student use their perspective-taking skills. Taking
other people’s perspectives can be hard and require a lot of effort, so encourage when it is due.
Remember to be specific in your praise - point out what actions your child or student showed to
demonstrate their perspective-taking (e.g., they use their listening skills in a real-world situation).,
and then point out the positive effect that it had. You can also give some tangible rewards if that is
something that your child/student uses.
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